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ABSTRACT

This newsletter contains six articles all related to
the theme of education for recent legal and illegal immigrants. In
"Golden Lord with Us from the Main Forest: Some Thoughts on the
Education of Recent Immigrants,' Aurelio M. Montemayor reflects on
his experiences growing up in a bilingual, bicultural extended family
of Mexican-American immigrants, and outlines recommendations for
enabling the school success of immigrant students. "A Blueprint for
an Educational Response to the Needs of Immigrant Students,” by
Abelardo Villarreal, lists characteristics of schools related to
their success or failure in educating immigrant students, and
outlines a framework for equity and excellence based on the school
effectiveness correlates of instructional leadership, instructional
focus, safe and orderly school climate, high student expectatieonr,
monitoring and measuring progress, and parent and community support.
“The Projected Impact of the North American Free Trade Agreement on
Texas Schools," by Albert Cortez, and "IDRA's NAFTA Impact Report: A
Summary of Findings and Recommendations,' by Maria Robledo Montecel,
estimate NAFTA-related increases in immigration and Texas school
enrollment, and summarize findings and recommendations related to
student identification, educational program placement, student
transition and follow-up, comprehensive support services, and family
educational needs. "National Program in Immigrant Education Funded by
the Andrew W. Mellon Foundation," by Donna Christian, describes a
program funding four demonstration projects to improve preparation
for and access to postsecondary education and employment for
immigrant secondary school students. "The INS and Our Clean Sweep of
the White House," by Jose A. Cardenas, reflects on the harassment of
Mexican-Americans by the Immigration and Naturalization Service. This
newsletter also lists resources and publications on immigrant
education. (8Y)
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Golden Lord with Us from
the Main Forest: SoME THOUGHTS ON
THE EDUCATION OF RECENT IMMIGRANTS

Aurelio M. Moritemayor, M.Ed.

Some immigrants or
children of immigrants suffer from
hunger of memory; I blush from
an embarrassment of riches.

IDRA is a member organization of

the National Coalition of Advocates for
Students (NCAS), and I have served as our
organization'srepresentative at NCAS board
meetings. In 1985, T was nominated to be
chairperson of NCAS. A significant factor.
aside from my sterling leadership qualities
and winning personality. was the fact thata
major study. the NCAS Immigrant Student
Project. had just been launched and it wa¢
appropriate tohave an Hispanic chairing the
organization during that period. Inecxamin-
ing my reasons for accepting the nomination,
[ remembered something that is not often a
conscious thought: I am an immigrant, and
so was my father. If this study had been
conducted in 1927, my father would have
beena possible interviewee: if conductedin
the 1950s, 1 would also have beenone of the
“target students.”

My adopted father was born in
Concepcion del Oro. Zacatecas, Mexico,
and grew up in the small town of Cerralvo,
in the Mexican state of Nuevo Leon. [ was
born in Mexico City of a Mexican father and
aLithuanian American mother. My biolog-
ical mother, Nellie Zoper. came up from
Mexico City to the border and resided a few
months in Laredo. When | was just four
months old. she began a slow journey to
return to herparents, Lithuanian immigrants,
in Cairo, lllinois. Herpetition to her parents
for return to a safe haven was met with an
ultimatum; vou can come back home. but

2

notyourMexicanchild. Whilein Laredo. as
she was considering leaving her child in an
orphanage, she was living with Francisco
and Alice Montemayor as her non-Texas
residency status disqualified her for any
pubtlic assistance. The Montemayors™ of-
fered toadopt the six-month old baby. Their
15-year-old only son. Francisco. concurred
with their desire to have another child. The
document on page 12 attests 0 the event.
My adopted ,arents were of an ironi-
cally similar ethinic blend to my biological
parents. Francisco I. Montemayor came to
the border as a young man. worked in a
Nuevo Laredn (Mexico)bank,. and met Alice,
who was a Western Union telegraph opera-
tor, in 1926 and married herin 1927, Their
courtship letters were delivered by Western
Union courier and remain the first recorded
documents of a 50 year dialogue in which
bothexpressed theirlove and alsocarried en
mutual language instruction. My father had
not completed secundaria® in Mexico and
was basically a self-taught accountant. He
had begun to teach himself English and my
mother. who was bilingual and biliterate.
coached him in English. My father in turn
would potishand correcther*pocho™ Span-
ish. He continued a life-long process of
teaching himself English through working
crossword puzzles. One of my enduring
images: dad in his easy chair, smoking a
cigar and working out crossword puzzles.
Oneof ourtamily nicknames for him was, £/
Schoul division m Mesteo talling benween the U S,
rankines of snor ligh and ek cchool,
A term used 1 Mexico tor those who e ol Meviean
entrachon ad speak i form ol Spamsh unaeeeptable

o the more eduvated clisses

Golden Lord -

continued on page 12
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Popularizedin the early 1970s by author Thomas Kuhn, *paradigms” are our models
or patterns of reality, shaped by our understanding and experience into a system of
rules and assumptions about the world around us. The call for restructuring in
education. emerging from a profound sense that education is not working for all
children, requires a transformation in how we see schools, students, and their families.
If we are to find a new and equitable vision of what education can and should be. new
lenses are required to change the way we look at schools and the populations in them
- as demonstrated by our “Then™ and “Now’’ thinkers below.

“Why are those who have violated

the immigration laws being
rewarded? The vast numbers of
these people are grabbing welfare
checks with one hand while dealing
drugs cut of the other.”
- Barbara Coe
Chair, California Coalition
for Immigration in the Los

Angeles Times,
August 11, 1993

“Whether we like it or not, all the
rest of us in becoming American have
become more or less WASPs.
Americanization has historically
meant WASPification. It is the gift
that keeps on giving.”
- Richard Brookhiser

author of “[II Cheers

for the WASPs,”

Tine magazine, Fall 1993

“I, José, promisc to speak FEnglish in
class, and not disrupt. 1f I break the
contract I will be placed in Recent
Immigrants.”

- A disciphinary contract
created by a teacher for a
non-immigrant English-as-
a-Second-Language (ESL)
student, August 31, 1990

“They can kiss my rear end if they
can leap that high.”
- California Governor
Pete Wilson responding to
critics of his proposal to
crack-down on illegal
immigration by denying
heslth, education and other
basic services to imnmigrants
and their children:
as quoted 1n the San
Emmmhm i¢ ']
August 21, 1993

|
|
|

“During tough econonmiic times,
w.emigrants become a target group,
[but all] children in society have a
constitutional right to a free public
education. [t is not conditional upon
residence.”

- Bertha Pendleton

Superintendent,
San Diego ISD
in the San Dicgo Union

[ribune, August 26, 1993

“[ think that we [in schools] have (o
give a clear message that we are not
arms of enforcing this law [The
Immigration Reform and Control Act
of 1986]...we are not the agents of the
federal government in carrying it
out.”
- Nathan Quifiones ]

Chancellor, New York City

Public Schools, in NCAS’s

New Voices, 1988

“...the deprivation of education takes
an inestimable toll on the social,
economic, intellectual, and
psychological well-being of the
individual, and poses an obstacle to
individual achievement. ...by
depriving the children of any
disfavored group of an education, we
foreclose the means by which that
group might raise the level of esteem
in which it is held by the majority..”
- Statement of the
U.S. Supreme Court
in Plyler v. Doe, 1982

‘ 'he denial of public education to
any group of children is immoral.”
- California Tomorrow
in A Response to Anti-
Immigrant Proposals,”
November 1993

Q
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A BLUEPRINT FOR AN EDUCATIONAL RESPONSE
TO THE NEEDS OF IMMIGRANT STUDENTS

.

A profile of this nation's citizenry
reveals a mosaic of cultures sharing unify-
ing ideals--human dignity and a right to a
five a fruitful and meaningtul life. Tmmi-
arants not only formed this nation. they
helped shape its democratic system and
institutions. It should be expected. there-
fore. that this nation would feel proud of its
open-door policy towards immigrants.

Two unpreced2nted waves of immi-
arants tested our conviction and commit-
ment to maintaining this open-door tradi-
tion. The firstone occurred atthe turn of the
century: the second one is occurring now.
Furthermore. the passage of the North Amer-
ican Free Trade Agreement (INAFTA) will
increase the number of immigrants coming
to this country. Cortez et. al.. (1993) state
that “the annual growth of the Mexican
immigrant population increases within the
range of seven and one half to fourteen
percent (7.5% to 14%) with the implemen-
tation of NAFTA.” Justas this nation was
able to overcome social institution adjust-
ments caused by awave of immigrantsin the
carly 1900s. we must now find a way to
upholdits “inclusivity” traditionand prevail
over the challenges posed by this recent
wave of immigrants that represents even
more diverse cultural backgrounds.

The school is a social institution with
the responsibility of meshing these cultural
strengths and creating future generations
that turther our nation’s democratic ideals
and beliefs. This article provides insights
about the implications for scnools and how
they can address the challenges posed by
this recent wave of immigrants, Two
overarching tenets guide its contents: (1)
schools must be sensitive o immigrant stu-
dents” unigue social. cognitive and linguis-
tic needs and develop plans to address them
accordingly: and (2) schools must be given
achance to develop and exercise their own
capabilitics and inventiveness to address
the needs of immigrant students.

Condition of Education

for Recent Immigrant Students
According to the 1990 Census fig-

ures. five states (California. New York.

~

Texas. Floridaand linois) have 73% of the
totai foreign-born youth under 18 years of
age (McDonnel and Hill, 1993). These
vouth come from difterent cultures and ex-
periences.  Well over halt of immigrant
students speak different languages: the vast
majority speak Spanish and are poor
(Waggoner 1993)." The diversity of their
backgrounds and school expericnces makes
schooling them a more complicated and
challenging process. Schools are facing a
concerned public that demands greater ac-
countability and fiscal restraint. Thesecon-
ditions pose challenges thatrequire schools
o become more knowledgeable. sensitive.
resourceful and prozetive in meeting the
needs of the immigrant student.

There's no question that many recent
immigrant students face traumatic experi-
ences when they tirst enter U.S. schools
(Montemavor. 1988: McDonnell and Hill.
1993). A good humberofimmigrantscome
from war-torn countrics. bringing scars that
have a profound and lasting psychological
impact on their lives. Some immigrant
students have the good fortune of working
with sensitive teachers and administrators
that believe in them and help them to over-
come these obstacles: others succumbtothe
pressures of an indifferent school and seek
escape from the unfamiliar and the unknown
by prematurely dropping out of our schools.
[nvariably. schools with limited success in
meeting the needs of immigrant students
have the following characteristics:

* Inadequate student preparationto cope
with the new environmentand tomean-
ingfully participate in the regular pro-
graminstruction:

» Limited opportunities for immigrant
students to blend. socialize and learn

from other students (isolation of im-

migrant students ).

» Inappropriate training of school per-
sonnel oneftective instructional tech-
niques and materials for students with
special needs:

o+ Lack of orientation programs that fit-
cilitate student adaptability to this
society and to the requirements and
approaches of this nation’s educa-

While the niuorty of recentimmigrint students (6771 speak a language other than English, recem
Q@ mgrants constitute st 237 of the LLS. poputation of non-Enghsh speakers (Waggoner 19931,

Abelardo Villarreal, Ph.D.

tional system:

 Insensitivity of school personnel to
the needs of immigrant students with
ditferent culwiral and linguistic orien-
tations: and

+ Failure of schools to incorporate the
challenge ot educating these student
po wilations in campus and district
vision statements und educational
planning.

McDonnell and Hill (1993) grapple
with the limitations and problems of current
research to provide schools with answers
that are applicable across ditferent immi-
grantcommunities. Schools mustlearnfrom
their own or other schools’ past successes.
must use theirown inventiveness, and must
marshal the necessary resources to educate
a signiticant portion of our student popula-
tion or witness an upsurge in the number of
student dropouts and tunctional illiterate in
ourcommunitics.

Conjuring Visioas of Success:

A Prerequisite
These munigrant students are abur-
den to our school. Let me tell you
about this family that came from a
little village in Mexico. Twao of the
five children had been 1o school,
but had not learned to read. Mind
vou, the oldest iy fourteen and the
voungestisthree. [ placedthe four-
teen vearold inthe third grade, tvo
in the second grade and one in the
first grade. The teachers are rais-
ing hell. Thisis frustrating. Forall
[ know, these kids will probably
care less and leave school as soon
as they can. The parents will not
stav put: they llleave and care less
for their kids.

This is trom a conversation with a
principal who felt totally out of control and
unable to address the situation. The princi-
pal and the teachers had little knowledge
about how to best mect the needs of immi-
arant students. had assumed a defcatist atti-
tude. and for all practical purposes had
relinquished their responsibility of educat-

A Blueprint - continued on page 4
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A Blueprint - connued trom page 3

ing. A set of fanlty thought patterns
based on misinformation about immi-
grantstudents permeated the school cul-
ture and contributed to the dystunctional
responses (0 the educational needs of
immigrantstudents.

Manz and Sims (1989) identity three
clements that promote jobeftectiveness and
performance. These include:

1. A Sense of Competence
Administrators and teachers must be
equipped with strategies and tech-
niques to address the needs of the
immigrantstudents. Teachersneed o
feel that support and staft develop-
ment are available to increase their
competence. Furthermore. they must
feel successtul: saceess breeds more
suceess.

2. A Sensce of Purpose
The importance of educating immi-
arant students must be ccmmunicated
to all staft as a high priovity. School
personnel must demonstrate a genu-
ine desire to work with immigrant
students and institute intense efforts
to address their needs in an efticient
and effective manner.

3. A Scnse of Control
Opportunities for administrators and
teachers toexperience asense of con-
trol willappearonceteachersdevelop
asenscofcompetence and purpose in
meeting the needs of immigrant stu-
dents, Onceeducators have the knowl-
edge and the skills to address the
needs of immigrant students, they must
be given independence to exercise the
instructional planning and teaching
capabilities they possess.

The process of effective schooling
has twomajorrequirements. The tirst isthe
acquisition of adequate knowledge and re-
sources to provide the bestinstructionto all
students.  Effective schools are equipped
with the tools ano resources to meet the
challenge of educating immigrant students.
These schools™ personnel know about lan-
guage assessmentand placement procedures,
bilingual and English asa Second Language
program requirements. parent outreach and
involvement practices, and a comprehen-
sive educational program. Further, resoure-
essuchas bilingual teachers, multicultural/
bilingual materials and staff development
activities are accessible.

The second requirement is a set of
@' "ought patterns that inspire confidence in

the educator
municate highex- pectationsto
all students to learn and succeed.
Even whenschool personnel have the train-
ing and the resources to implementaquality
educational program, successis notlikely to
oceur when school personnel hold negative
expectations or myths about immigrant stu-
dents (Robledo Montecel. 1993). Often, these
negative expectations are based ondystunc-
tional orirrational beliets and assumptions.
They frequently become self-fulfilling
prophecies with damaging results to immi-
grant students. Among some of the most
damaging negative expectations that must
be redressed by schoot personnel are the
tollowing:

o com-

* “Some immigrant groups are less ca-
pable than others to learn.™

» “Thesc immigrant groups will be here
temporarily and will return to their
homeland once they have become eco-
nomically stable.”

* “These immigrant groups are so far
behind intellectually thavthe schools
can do little to help them.”

» “Some immigrant groups could care
less about education.”

» “Equity and excellence in education
cannotoceursimultancously.”

Creating a vision of success among
school personnel is the responsibility of the
administrator. He or she must possess the
knowledge and ability to model thought
processes that promote a school culture
which bonds personnel and focuses on cre-
ating meaningful educational environments
for immigrant students. As a team. school
personnel must identify and challenge any
dysfunctional patterns that become obsta-
cles to the achievement of immigrant stu-
dents. School personnel must re-examine
and re-formulate high expectations that be-
come self-fulfilling prophecies for immi-
grant students.

A Framework for Equity and Excellence

An ettective educational plan for re-
cent immigrants of public school age must
reflect an awareness of the psychosocial,
academic, linguistic and cultural needs of

immigrants students. lts approach must
conform to the excellence and equity cri-
teria associated with the six School Et-
fectiveness Correlates presented on pag-

es Sand 15.

“Give a man a fish, and he will be
fed tor a day: teach a man to fish and he
will be fed for a lifetime.” The wisdom
underlying a response to the educational
needs of immigrant students is similar. We
might paraphrase that in the following man-
ner: "Give students theknowledge and they
will feel competent: show them how to
process knowledge and they will be incon-
trol of their own destinies.”™ A quality edu-
cationa’ program will develop the capability
of each immigrant student to be a creator
and consumer of knowledge,

Friedlander (1991) describes the key
features of successful immigrant student
programs. These key teatures include:

* Orientation to society and school as a
aritical componentot the educational
program:

» Specialized curriculum that empha-
sizes native language development
and the rapid acquisition of the En-
alish tanguage:

* Speciatized instructional technigues
such as sheltered English and cooper-
ative learning used extensively in
teaching content areas:

* Low student/teacher ratio that results
in more individualized atention:

*  Awiderange of support services pro-
vided inanetforttomore comprehen-
sively address student needs outside
the classroom that can affect student
achievement:

¢ Comprehensive staft development
programs that prepare teachers and
other school personnel o aetter ad-
dress the needs of recent immigrant
students:

» High prioritization of multicultural
education and the valuing/respecting
of cultural and linguistic diversity in
the campus:

» Equitable access to resources (bilin-
gual teachers and counselors): and

* Supportiveenvironments that shelter
and supportmmigrant students help-
ing them to cope with hostility and
unfariliarity.

The literature identifies six correlates
which group successiul strategies and prac-
tices into the foflowing areas of school ac-
tivity: instructional leadership. instruction-

A Blueprint - continwed on page 3
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A Blueprint - conunued from page 4
al focus. a safe and orderly school cli-
mate. high student expectations. moni-
toring and measuring progress, and par-
entand community support. The box at
right provides a list of those indicators
which the literature suggests are critical
in an effective school for immigrant
students. This list will serve two pur-
poses: t1) to help school districts and
campuses assess the degree to which
they are appropriately responding to the
educational needs of immigrant students:
and (2) to help them planquality educa-
tional programs forimmigrantstudents.

Conclusion

Schools must rethink their funda-
mental assumptions about their respon-
sibility and commitment to immigrant
students. Schools have alegal and mor-
al obligation to educate immigrant stu-
dents (Cirdenas, 1978). Schools must
accommodate special educational needs
of immigrant students. 1{ immigrant
students are denied the opportunity to
develop their intellectual potential. they
- and we - are robbed of a most precious
treasure,

Schoals face the tollowing key
challenges when formulating equitable
and effective educational responses to
immigrant students’ needs:

» Schoolsmustuse theirowninven-
tiveness to integrate new strate-
gies into their instructional de-
\ign.

s Schools must provide the oppor-
tunity for administrators and
teachers to develop and exercise
capabilities to design and imple-
ment cducational programs.

» School personnel must conjure
visionsof success, since negative
mental images can undermine
even the most well-intentioned,
theory-grounded educational
plans.

»  School personnel must initiate ef-
fortstochange dystunctional men-
tal images that intertere with the
successtul implementation of a
plan.

» Educators must create a mental
image of the immigrant student as
astrategic and independent learn-
er of English and academic con-
cepts. translating this image into
Jatements and programs that

(€] A Blueprint - connmued on puge 1S

A FRAMEWORK FOR
EqQuity AND EXCELLENCE USING THE
ScHooL EFFECTIVENESS CORRELATES

CORRELATE
I.

fo))

1: INSTRUCTIONAL LEADERSHIP
Principal coordinates the necessary resources to meet the needs of recent immi-
grants.

. Principul and site-based decision making (SBDM) council assignahigh priority to

cfforts directed at providing recent immigrants with aquality educational program.
Principal and SBDM council explore curriculum options and implement those
options with the greatest success potential for recent immigrants.

Principal creates an environment that promotes the integration of recentimmigrants
into the mainstream curriculum as soon as possible.

. Principal ensures that staff is cognizant of and respects the right of immigrant

students to a quality education.
Principal periodically convenes the council toevaluate progress achieved by recent
immigrants,

. Principal explores and implements ways to facilitate the transitioning of recent

immigrant students into a new environment.

. Principal and SBDM council tacilitate accessibility o other social services that

support immigrant students’ success in school.

CORRELATE 2: InsTRUCTIONAL Focus

L.

2%

0.

1.

8

Mission statement recognizes the existence of adiverse studentpopulationand role

that the school plays in maintaining educational equity and excellence.

. No group of students is isolated from the mainstream other than for specific
instructional purposes for a period of time not to exceed two hours cach day.

_ Teachers are willing to adapt instruction to meet needs of students from diverse

cultural and linguistic backgrounds and experiences and doso accordingly. (Low

student-teacher ratio is a viable option.)

. Materials and other instructional resources are availabic for the recent immigrant

students.

. Campus staff reccive training on effective practices that meet the needs of

immigrant students.

Immigrant students are at a minimum achieving at the same ratc as other students
on the campus,

Immigrant students are encouraged to and do participate in extracurricular activ-
ities.

. Educational programs help recent immigrants adjust to the new environment,

CORRELATE 3¢ SAFE AND ORDERLY SCHOOL CLIMATE

B
2.

6.

Immigrant students feel safe and secure in the educational environment.
Peers. teachers. administrators and other school personnel treatimmigrant students
with fairess and consistency.

. The physical condition of specialized classrooms forimmigrant students (such as

resource rooms or labs) is comparable to that of regular classrooms.

. Immigrant students understand the conduct guidelines and, like all other students.

assume responsibility for effective school discipline.

_ School administration and teachers promote relationships based on mutual respect

amongall students. Districtdiscipline policy discourages/applies sanctionagainst
use of racial and ethnic slurs,
In migrant students assume leadership positions in various extracurricular activi-

ues. School Effectiveness Correlates - continued on page 15
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THE PrRoJECTED IMPACT 0F THE NORTH AMERICAN
FREE TRADE AGREEMENT ON TExAS PUBLIC SCHOOLS

In anticipation of the passage of the North American Free
Trade Agreement (NAFTA), the Texas Education Agency in col-
laboration with the Governors® Office contracted with IDRA o
conducta study of its etfects on Texas public schools. In the study
IDRA proposed to:

* Review the research literature related to education of

recentimmigrants:

* Conductastudy of existing school district procedures tor
identitying recent immigrant pupils:

* Assess the prospective needs of recent immigrant pupils
enrolling in Texas schools:

* Acquire school personnel perspectives on counting proce-
dures and educational and supportservices needs of recent
immigrant pupils: and

e Developestimates of the numbers of students who might
enroll in Texas schools as a result of the agreement.

This article will tocus on the study s procedures and findings
related to the numberof immigrant pupils which mightbe enrolling
in Texas schools as a result of the passage of NAFTA.

New Immigrants in Schools

Enrollment of immigrants in Texas schools is not a new or
recent piwenomenon.  Educators in Texas™ U.S.-Mexico border
regions as well as the state’s major urban arcas - particularly
Houston. Dallas. Sun Antonio and El Paso - have a long history of
providing educational services to significant numbers of recent
immigrant pupils. The issue of numbers and educational implica-
tions of immigration became more prominent in the midst of the
litigation which challenged the state of Texas™ policy of excluding
undocumented chitdren from tuition-free enrollment in Texas pub-
lic schools.

Fottowing the court ruling in Doe v, Plvlerinwhich the ULS.
Supreme Court required that all immigrant pupils be provided
accessto public schools regardless of their [egal status, the federal
government created the immigrant impact aid program. Through
this program local school systems were provided a smallamount of
funding based on counts of recent immigrant pupils. With the
impending adoption of NAFTA. Texus state ofticials sought some
assessments not only ot economic and environmental impacts, but
some approximation of NAFTA s projected impacton local public
school systems in the State. This need. in turn. was fueled by an
emerging recognition that while NAFTA dealt with free trade. the
heightened economic activity which it would created along the
horder would inevitably lead to increasing population migration to
these arcas and. ultimately. toseme level of cross-border migration
into Texas and other border states. Rather than await the outconme
of such trends, state officials requested studies which would antic-
ipate tiie effects of these developments on the state’s public school
systems,

Estimation Methodology and Results
Qo To arrive at an estimate of immigrant students that might

Albert Cortez, Ph.D.

enroll in Texas schools as aresult of NAFTA. the study soughtand
identified rescarch onthe adult migration and immigration patierns
which would resultfrom the economicactivities associated with the
free trade agreement. Rescarchsponsored by the Southwest Voter
Rescarch Institute estimated that NAFTA would result in an in-
crease of between 50.000 and 100,000 immigrants from Mexico
into Texas as a result of NAFTA. Data related to average family
sizes and school-aged immigrants compiled from census data and
INS reports were also acquired and used inthe development ot a five
year immigrant students projection model,

In developing an estimate of the numbers of recent immi-
grants that might enrotl in Texas schools as aresult of the NAFTA,
IDRA acquired technical assistance from experts in demographics
and ethnography. reviewed rescarch on the projected impact of
NAFTA on the Texas jobs and the economy, and obtained input
from local school personnet with experience indealing with immi-
grant student issues. Based on a triangulation of the various data.
the study developed an estimate of the numbers of recent immi-
grants that may enroll in Texas schools as a result the
NAFTA-agreement. In presenting these figures. IDRA notes that
these projections should be considered gross estimates, since there
is alack of comparable researchin otherstates and no history which
canbe used as a benchmark for these projections. While the actual
numbers of enrollees may vary. some increase inimmigrantenroll-
ments in Texas is a certainty and state and local officials should
begin to consider the implications of such developments for tocal
school operations.

Based on the model caleulations, the study estimates that,
over afive vear period. a low of 15,000 to ahigh of 30.000 recent
immigrant school-age students witl enroll in Texas schools as a
resultof the NAFTA agreement and related immigration trends as
shownin the table betow. Whether the numberapproachesthe low
or high end of the estimates, or converges somewhere around the
22.500 student level. the research strongly suggests that Texas
should anticipate increases in the numbers of immigrant enrollees.

Projected Impact - continued on page 14

ESTIMATED NAFTA-RELATED INCREASE
OF RECENT IMMIGRANT ENROLLMENT IN
TrxAs PuBLIC SCHOOLS OVER FIVE YEARS

Estimaetn NAFTA-rin \n:n! EsnMarnnNAFTA-RrEL A11n
INCREASE IN IMMIGRATION®  TINCREASL 1N Scnoor ENROLLALNT

50.000 ' 15.000

75.000 ! 22,500

100,000 ! 30,000
1

*Based on Southwest Vote Rescarch Institute research that estimates o
NAFTA-related increase in immigranon of 50.000 to 100,000 persons
over five vears.
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Maria Robledo Muntecl,)l’h.l).'

In April of 1993, The Texas Educa-
tion Agency (TEA) contracted with the In-
terculturat Development Research Associa-
tion to conduct a study of the projected
impact of the North American Free Trade
Agreement (NAFTA) on Texas public
schools.  in collaboration with TEA and
administrators of five South Texas school
districts. we addressed five major areas:
student identification. student educational
program placement. transition and follow-
up. comprehensive suppuit services. and
tamily educational development. The find-
ings . which are summarized below., were
used by IDRA to develop recommendations
that address cach area.

1. Student ldentification
Findings

One of the hey findings of the study
was the observation that school districts’
procedures for identifying and counting re-
cent immigrant pupils varied extensively.
While providing local flexibility. this non-
standardized counting procedure made some
Jocal estimates unretiable and impeded the
aggregation of such data on a regional or
state-level hasis.

Recommendations

It is recommended that Texas school
disiriets follow a standardized protocol for
the identification of recent immigrant pupils
enrolled in the state’s public schools. The
state education agency should take the ini-
tiative in developing standardized immi-
grantstudentdefinition andcounting proce-
dures to be integrated into the ageney’s
Public Education Information Management
System (PEIMS ) reporting process. This
identification process shouldinclude astan-
dard definition forarecentimmigrant pupil
as well as the recommended procedures for
implementing the counting procedures.

{dentification of students will be aca-
demic. however. if the resources required to
implement programs which respond to im-
migrant student needs are ot made avail-
able, Therefore, IDRA further recommends
that the standardized identification protocol
he part of a process leading to the allocation
of supplemental resources to assist school
svstems in meeting the needs of these stu-
Q onts,

1. Educational Program Placement
Findings

The data suggest that. althoughrecent
immigrant students share many of the edu-
cational characteristics of native-born mi-
nority populations, they also arrive with a
host of unique attributes that require spe-
cialized strategies to facilitate their transi-
tion into the regular all English curriculum.

Our research indicates that recent
immigrants are often placed in distinctive
cducational programs which provided in-
tensive specialized services designed to
address their unique needs. Although such
concentration may have some educational

justification, extended placements in such

seltings may isolate recentimmigrants trom
the regular programs and their non-immii-
grant peer populations. making eventual
integration into suchsettings more difficult
an.: traumatic.

Recommendations

IDRA recognizes that recent immi-
arant pupils posses unigue educational at-
tributes that may require specialized in-
structional interventions. Such placements
Jhould be particularly sensitive to such is-
sues us students” proficiency in Englishand
level of previous educational experience:at
the same time. they should subscribe to the
principle of the leastrestrictive educational
environment as recommended forother spe-
cial student popultions served in Texas
schools. Even short-term programs. how-
ever. should not be of a remedial or stigma-
tized nature.

The agency should encourage school
systems to provide opportanities tor recent
inmmigrants to interact with their non-immi-
grant peers and encourage schoolsystemsto
monitor student progress and transition re-
centimmigrant (o mainstream programs as
carly as is deemed appropriate.

{11, Student Transition and Follow-up
Findings

School districts” efforts inmonitoring
immigrani student progress after transition
into the regular program varies from little
follow-11p to comprehensive monitoring of
student progress. Some immigrantstudents
may weather the transition from special
supportive environments to mainstream in-

structional settings without some type of
support. The research indicates. however.
that most require transitional support ser-
vices, as well as monitoring of educational
progress to determine when specialized as-
sistance may be required during transitional
states.
Recommendations

The state education agency should
encourage local school districts to establish
local monitoring. Procedures may orovide
for a varicty of options but must include a
requirement that the progress of such stu-
dents be monitored for a minimum of two
vears,

1V, Comprehensive Support Services
Findings

Recentimmigrants bring specialized
needs thatrequire coordinated, comprehen-
sive support services. Many of these immi-
grant student needs are similar to those of
native-born minority children and thus cre-
ate a need for expanding existing services,
such as language programs. Other needs,
however, are unigue to or more prevalent
among immigrant students. Theseinclude:
difterent, andin some cases timited. school-
ing experiences: traumatic experiences in
theirhome countries or during immigration
to their new homes: and limit- 4 access to
health care in both their nartve » - antry and
inthe local communities in which they now
reside,

Reconmendations

Services developed for and provided
to recent immigrant populations shauld ne
comprehensive and coordinated. Support
strategies shoutd address education-related
needs of pupils (e.g.. English language de-
velopment, orientation to U.S. schooling
norms. cte.), s well as health and other
social services which may be more acutely
needed but less accessible to immigrants
than to the native-born student population.

V. Family Educational Development
Findings
Educational needs extend beyond the
student toinclude siblingsand parents. New
immigrant parents may themselves have lim-
IDRA's NAFTA lmpact Report -
continued on page 14
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NATIONAL PROGRAM IN IMMIGRANT EDUCATION

While immigration has affected all
aspects of American life. nowhere is the
changing demography of the United States
more keenly felt than in education. The
educationsystem is poorly prepared to meet
the special needs of linguistically and cul-
turally diverse students, and problems are
especially acute atthe secondary level. High
dropout rates. among otherindicators. point
to the difficulties schools have in providing
adequate and appropriate education forthese
students.

A number of tactors underlic the fail-
ure of secondary schools toserve immigrant
students. These include:

* Ashortage of scheol personnel trained
to meet the speeitic needs of second-
ary immigrant students:

* A school structure that does not en-
sure smooth transitions from program

to program, or school to school, or

school to work:

* A school system that fails o give
immigrantstudents accesstoacadem-
ic coucepts and skills:

*  Alack of approprizte assessment pol-
icies and procedures for immigrant
students: and

o Fewcurricular and programmatic al-
ternatives for late entrant students who
need todevelop language, academic.
and lite skills to prepare them for
options bevond high school.

These factors charaeterize an educa-
tional system that has failed to keep up with
itschanging populations, particularly at the
sccondary level. While there is relatively
Little rescarch thus far that provides solu-
tions. the studies that have been done indi-
cate that creative new approaches are need-
ed.

Inits precollegiate Program in mmi-
grant Education. The Andrew W. Mellon
Foundatiun is responding (o the serious sit-
uation facing ‘immigrant secondary students
and the schools that serve them. Because
there is clearly a mismatch between the
numbers and needs of secondary immigrant
students and the resources school systems
are able to provide. the Mellon Foundation
hasinitiated an innovative and timely inter-
vention in this educational arena. Founda-

tion"s Program Officer Stephanic Bell-Rose

describes the purpose of the precotlegiate

program: “toimprove secondary educition

for immigrant students by working toward

three goals:
I. Improving English language and lit-
cracy development:

2. Improving mastery of academic con-
tent and sxills: and

1. Improving aceess to postsecondary
opportunities (including preparation
forhighereducation and/or the work-
foree).”

Four local demonstration  projects
tthe “projeets™) have been established to
design,implement, document, and evatuate
school-based programs for immigrant stu-
dents at the secondary level. The projects
arc collaborative etforts thatlink education-
alorganizations, school districts. schoolsof
education. postsecondary institutions (in-
cluding community colleges and vocational
training programs). community-based or-
ganizations, and businesses. The Mellon
Foundation awarded grants for demonstra-
tion projeets to the following organizations
in December 1993

o Culifornia State University, Long

Beuach. Long Beach, CA (Project Di-

rector: David Ramirez )

o California Fomorrow, San lrancisco,

CA (Project Director: Laurie Olsen);

o Intercultural Development Research
Association, San Antonio, TX (Project
Director: Albert Cortez); and

o University of Marvlund, Baltimore

County. Baltimore. MD (Project Di-

rector: JoAnn “Jodi” Crandall).

These institutions and project directors are
feaders in the field of language minority
education and work with local school sys-
tems on these issues,

Each project willcollaborate with one
or two school districts in major centers of
immigrant sctticment,  In most districts,
both high schools and middle schools will
participate. The diversity of participating
districts reflects the broad range of immi-
grant-reeciving communities, in terms of
both settlement patterns and cultural/lin-
guistic makeup. Some districts are in com-

FunpeDp By THE ANDREW W, MELLON FOUNDATION

Donna Christian

munitics where immigrants first settle on
arriving in this country, while others arc in
arcas where immigrant farailies tend tomove
after a year or two, Onedistrictis inarural
arca and includes migrant students as well.
All of the participating schools have large
numbers of students who do not speak En-
glishnatively, Severaldistriets are primari-
ly Hispanic (mostly Mexican American),
and onc of these has asignificant number of
Cambodian speakers as well. Otherdistricts
have a high degree of diversity: in one
participating district. students come from
124 different countries and speak 101 dit-
ferent languages (and most of the Spanish-
speaking students are Central American).
Inaddition. several districts have large num-
bers of Atrican American students,

The Center for Applied Linguistics
(CAL) has received a grant to serve as the
coordinating organization for the program.
CALisaWashington, DC-based non-profit
organization that has been active for 35
vears in working on issues related to lan-
puage and culture. For this program, CAL
will facilitate collaboration across demon-
stration projects. oversee the research and
evaluation eftort for the program, and assist
indisseminating the results,

Rescarchand evaluationactivitics will
oceur at both the local projeet level and at
the national program level: CAL will work
with the demonstration projects to synthe-
size what is being learned and document
progress toward achieving the program’s
goals.

Various products are anticipated. in-
cluding shortdigests of information on par-
ticular topies or educational strategics, a
monograph of project case studies, and a
series of rescarch papers on topics relevant
tothe program goals and objectives. All of
these products will bedisseminated widely.,
CAL will also coordinate the involvement
of an advisory committee in the program. a
small group of specialists in areas related to
immigrant education, who will provide in-
put and feedback on activities, plans, and
policy implications. and witl meet with the
projects periodically to assess progress.

The demonstration projects have just
begunaneight-month planning phase. Dur-

Mellon Foundation - continued on page 9
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Mellon Foundation - continued from paee 8
ing this time, the collaborating partners at

cach projectsite will work together todetine

their roles and develop a detailed plan of

implementation.

School-based teams will be formed:
curricutum development will be initiated:
and professionaf developmentactivities will
be planned. Inaddition, cach project will do
anceds assessmenttocharacterize tie tocal
contextdemographically as wellasinterms
of the array of services currently available
for immigrant students. A close examina-

tionofneeds willintormthe developmentof

the implementation plan. During this time.
coltaboration across projects will begin as
well, The planning phase will be followed
by three years of projectimplementation in
the schools (beginning Fall 199:4) and then
aperiod devoted to documentation and dis-
semination of tindings.

The demonstration projects promise
to have asignificantimpacton the education
of secondary immigrant students at both

local and national levels. Atthe locat level,
these projects will develop and assess strat-
egies and methods that will strengthen par-
ticipants and inform other local schools and
institutions. As a result of wide dissemina-
tion etfforts throughont the lite of the project,
these strategics and methods will become
nationally known, and the insights gained
by the program will be shared with educa-
tors. policymakers and rescarchers around
che country.

The overatl program holds great po-
tential for advancing the field of immigrant
education on several fronts, Until now, the
fictd has tocused primarily on elementary-
level education tor immigrant students and
has just recently turned its attention to the
secondary level. Recent discussions have
created aclimate of concern, but tew initia-
tives have been undertaken to address the
need. By focusing attention on secondary
immigrant education nationally, this pro-
gram will broaden the discussion and
strengthen the torces working o improve

education for this population.

The coalition of local demonstration
projects will supply the ficld withexempla-
ry approaches for addressing the issues,
adding substance 1o calls tor reform. A
research and evaluationcomponent will al-
low the formulation ol conclusions ard rec-
ommendations across projects. Thiscombi-
nation of concrete implementation experi-
ence with reflective rescarch and policy
consideration will enhance both theory and
practice.

For more information about the Pro-
gram in Immigrant Education, contact the
authorat

Center for Applied Linguistics

1118 22nd Strect NW

Washington, DC 20037

Tel. 202/429-9292

Internet: donna@cal.org

Donna Christian is Vice-President of the Center

for Applied Linguistics (CAL) where she con-

ducts rescarch, traing teachers, and creates ma-
rerials on issues of language in education.
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IDRA 10 PARTICIPATE IN MELLON IMMIGRANT ED. PROGRAM
TurouvGH “CREATIVE COLLABORATIVES”’

This month. IDRA beginstheeight-month planning phase
to prepare fora subsequent three-year praject: Creative € ollab-
oratives: Empowering Inmigrant Students and Familiesthrough
Fducation.  This project is a cotlaboration of Intercultural
Development Research Association, two school districts in

Texas. the University of Texas - El Paso, the University of

Houston. the Governor's Oftice on Immigration and Refugee
Aftairs. job training agencies, community-based organizations
wuch as Cemtro Para Imigrantes in Houston, and lederally-
funded technical assistance centers including the Multifune-
tional Resource Center:itis funded by The Andrew W. Metlon
F‘oundation.

The project will be implemented in a Houston Indepen-
dent Schoo! District (1SD) and El Paso 1SD. The Houston
middle school identified tor this project has 61% recently
arrived immigrants, mostly from Spanish-speaking backgrounds:

only 13% ol the school's seventh graders passed all sections of

thestate's minimum skills test. The participating high schoofin
El Paso serves the fargest number of immigrant students in its
district. Al the students are Hispanic and limited-English-
proficient.

Projectactivities will be designed and coordinated through
Site-Bused Decision Making Councils in each school. A
sustained program of professional development for these and
other school-based educators will be undertaken to introduce
the vrogrammatic innovations aimed at increasing student re-
tention and achievementand atcreating new ways of organizing
and presenting academic content and skills for immigrant stu-

dents. The project’s innovative strategies include designing
oriertation courses for recent immigrants to smooth their tran-
sitions into the school community and developmentof sheltered
contentcurriculi to make content arcainstruction more compre-
hensible tor English language learners. Animportantemphasis
of the project will be on coordinating services provided to
immigrant students by ditferent community and service agen-
cies. Local collaboratives including rvepresentatives of the
schools, the universities and the community andsocial agencies
providing services in that community) will also be created.

As aresult of the project, positive outcomes are expected
for students. schools and universitics. Students are expecterd to
improve in English language and content area skills and to
transition more st cessfully from one education leve’ to anoth-
er.including to post-sccondary education and carcers. Schools
will have staff trained to identify the linguistic, academic,
cultural and social needs of immigrant students and design
effective education programs for thein, The universities will
improve their teacher preparation programs based on project
findings and will have stronger linkages with the schools,
Beyond the immediate communities involved. the project will
share materials developed that willenable other schools toadapt
the collaborative approach, including: an interventicn model
manual and training guide describing how to use the collabora-
tive approach to address immigrant student needs: materials on
training others in this approach: an immigrant parental empow-
erment handbook to assist secondary schaols in outreach activ-
ities: and documentation of programmatic innovations.
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THE INS AND OUrR CLEAN SWEEP
oF THE WHITE HOUSE

My good friend Armando Rodrigues from Los Angeles was appointed Ausistant Commis-
sioner of Education in the days betore the breakup ot the Department of Health, Education and
Welfare, Not only was Armando the first Hispanic to reach this high a level in the federal
government, he was one of the first Hispanies employed in the Office of Education atany level.
Fhave heard it said that he was the first Hispanic employed in the Office of Education, but Fdon‘t
think that's true because when they lirstestablished the Office of Spanish-Speaking AlTairs, which
Armando was appointed to head, Lupe Anguiano preceded Armando by a few weeks, Mayvbe
Armando was hired before Lupe, butittook him longer to clear up his business in Californra and

José A, Cdrdenas, £d.D.

move to Washington,

It was indee  unusual to see a Mexican American in the Office of Education. It was even more unusual since Armando
Rodrigue? looked like the Zapotee indian who served as president of the Republic of Mexico. As Bob Sanchez in McAllen used
to say, “Armando Rodrigues es Benito Juare s vuelto a nacer.”

Onetime when Armando as Assistant Commissioner was visiting federal programs in San Diego. he hourded the commercial
arhiner for his flight back to Washington. An ofticer of the immigration and Naturalization Service (INS) boarded the plane just
betfore takeott. One fook at Armando and he asked. “May see vour papers ™

In the ensuing argument the INS officer admitted that he wanted to see Armando’s proot of citizenship because he “looked
Mexican.” Armando pointed to a blond, biue-cyed passengerin frontof himand asked the INS officer.*Why don’t vou ask for his
papers? He looks German,”

Armando wasnot the only prominent Mexican American receiving special treatmees trom INS because of his fooks, Onetime
avery respeeted Mevican American appointed as a federal judge, and subsequently promoted to the district court of appeals, was
riding in @ car to San Antonio with a group of other federal judges. The car was stopped at a border INS checkpoint juse outh of
IFalturias. The INS ofticer peered into the car, singled out the Hispanic judge. and demanded to see his papers. On objecting he
wits ordered out of the car and would still be there if he had remained obstinate about not having to provide proof ol citizenship.

For many years later, fawvers with immigration cases exerted an atl out etfort to have their cases tried in his courtroom. On
the other hand. INS prosecutors avoided trying immigration cases in his courtroom. INS personnel presenting evidunee would be
reminded by the court of the injustice of Hispanics having o carry proot of citizenship inthis country, aun honor atforded only to
members of very untque ethnic groups,

M exican Americans have become accustomed o such special treatment. In 1974 my wile Laura, Rosie Castro, a lriend who
is an expert m the education of migrant children, and Fwent to Laredo on the Texas-M exico border to do a workshop lor teachers
and administrators in the Laredo public schools. Fhad promised Laura and Rosie that [ would get them home at an carly hour, so
we deviated trom the usual ritual of having adelicious and inexpensive dinner in Nuevo Laredo on the Mexican side of the border
and opted tor three orders of Kentucky Fried Chicken to go. As soon as we were on the highway, we ate our fried chicken, Laura
took all of the chicken bones and other trash from our portable dinner and placed them in the Kentucky Fried Chicken paper bag.

We had barely finished cating when we reached the INS border checkpoint on Interstate 35 outside of Laredo. Since Rosie
has a darker complexion than Laura or L. we made bets that the immigration officer would wantto sec her papers. Sure enough, as
soon as Estopped my Cadillac at the checkpointand Lauralowered the window. the officer peered into the carand began his familiar
rital.

“Where were vou born.” he asked Rosie. All three ofus answered, “In the U.S. A" Betore he could ask Rosie forher papers,
ny wife placed the trash bag inhis hands, asking, " Will you please dispose of this?™ She thenraised the electrically operated window
on herside. Tdidn tknow what else to do but step on the gas and get outof there. As the car sped away. afl three of us looked back
to see the immigration ofticer standing alone in the middle of the road with the bag of Kentucky Fried Chicken trash in his hands,
We didn’t stop faughing until we got to the outskirts of San Antonio three hours later,

Some vears later, Lionel Castillo was appointed Commissioner of Immigration by President Carter. Atthe time Fwas running
cattle on my ranch in Duval County in South Texas. Every time Fgrabbed a hoe to clear the weeds around my mobile home, an INS
helicopter wouldcome around and hover while the INS agents studied me through binoculars. They figured thatanyone doing work
in the hot South Texas sun must be anitlegal alien, Just for Kicks [ would lower my Stetson and move to the opposite side of the
house. The helicopter would circle around. keeping me always in sight. Exentually they would decide that | wasntdark enough
tor them to mess around looking at my papers, and they would move onto other ranches in their relentless search forundocumented

aliens. INS - continued on puge 11
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For severai vears [ tried to get Lionel Custillo to visit my
ranch, My plan was to get Lionel o lock up his wallet,
identification papers and all other valuables in the glove com-
partment of my pickup truck so he wouldn't fose them as he
helped me clean up around the house. 1 would then wait for the
INS helicopter to spathim working with a hoe and drop down to
apprehend him. Of course [ would deny that FHhad any papers or
anything else of his. Just think of the beauty of it, the South Texas
office of the Immigration and Naturalization Service hauling oft
the Commissioner of Immigration. Unfortunatety, he never got
around to visiting my ranch, so my favorite fantasy remained
unfuifilled.

T spite of there being little love lost between Mexican
Americans and the Immigration and Naturalization Service, INS
would occasionalty provide some pleasant surprises. During the
trial of Doe v, Plvler and the subsequent Multiple District
Litigation, T received a call from Joe Staley, head of the INS
regional office in San Antonio. He informed me of his concern
that undocumented alicn children would be kepi out of school by
their parents for fear that the school would report their undocu-
mented status to INS. He assured me that in his region, INS
would not use the schools as a focal point for the identification
of undozumented workers and would evenignore and not foliow
up on tips received from the schools,

This concern for the education of children contrasted
sharply with the attitudes of the educationat leadership in Texas
"Q'g"‘h was demanding thatundocumented children be excluded

from Texasschiools, Ithas always beenabone of contention for
me that there was more advocacy for e education of children
inthe federal Immigration and Naturalization Service than inthe
cducational system of Texas,

When LBJ became president and Hubert Humphrey be-
came vice-president. a whole bunch of us Mexican Americans
received invitations to the White House, The reason for thisrare
recognition was that Vice-President Humphrey had Chris Aldrete,
aMexican American from Del Rio, on hisstaff, and Chris often
participated in putting together lists of invitees to White House
functions.

Onctime Armandoand I received invitationstothe White
House for a state disner honoring some foreign dignitary. We
showed up inour new tuxedos and black ties as early as possible,
As other puests arrived. Armando started getting very nervous,
Movie stars, corporate CEOs, famous singers, top politicians
andinternationally known dignitaries crowded the East Room.
We were pushed further and further back until we had our backs
to the wall in the most remote corner of the East Room
Suddenly, Armando's face lit up as he saw aclosetin the corner.
He opened the door, but his new-found elation quickly disap-
peared as he peered into the empty closet.

“Golly, Joe,” he said in mock disappointment, 1 was
hoping we would find a broom inthe closet. Then we could feel
at home - sweeping up the room during this reception.”

Dr. Jusé A. Crdenas is the founder and Director Emeritus of IDRA.
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DECREE oF ADOPTION
No. 13982
ExpARTE PETITION OF
Francisco I. MONTEMAYOR AND WIFE,
ALICE DICKERSON MONTEMAYOR,
FOR LEAVE 70 ADOPT FEDERICO
SALVADOR ALCALDE ZOPER, A MINOR

INTHE [ L ITHDISTRICTCOURT
OF WEBB COUNTY. TEXAS—On this
the 20th day of September, A.D. 1943,
came on to be heard the petition of Fran-
cisco 1. Montemayor and wife. Alice
Dickerson Montemayor. for leave to adopt
Faderico Salvador Alcalde Zoper.a minor
of about seven months of age, whoresides
inthe City of Laredo, Webb County . Tex-
as. and it appearing to the Court that said
consent of the proper persons has been
given tor the adoption of said child. and
that proper investigation has been madc as
tothe formerenvironmentand antecedents
of the child, and it has been found that it is
a proper subject for adoption, and the
home of the petitioners has been found to
be suitable for said child, and that in the
discretion of the Court. sufficient time has
elapsed since filing this petition and the
Court is satisfied that the home of petition-
ers and the child are suited to each other.

IT 1S THEREFORE ORDERED.
ADJUDGED AND DECREED BY THE
COURT. that said petition be granted and
the said child be hereafter deemed and held
to be. for every purpose. the child of peti-
tioners as fully as though born to them in
lawtul wedlock. and the said child shall be
entitied to propereducation, support. main-
tenance. nurture and care from said parents
by adoption. and shall inherit from said
parents by adoption. as fully as though
born to them in lawful wedlock: subject,
however to the provisions of law in such
cases provided.

It is further ordered. adjudged and
decreed by the Court that the prayer of
petitions herein for change of name of'said
minor, be granted. and authority is hcre
and now given to change the name of said
minorchild from Federico Salvador Zoper

to Aurelio Manuel Montemayor.,

James K. Williamson

Judge of the District Court

of Webb County

11 1th Judicial District of Texas

Golden Lord - conunued trom page |

diccionario’, Even throughout my college years 1 could ask him for a word
definition and he could instantly give me several synonyms and a nuance or two,
albeit in what some people would label “broken English.” [t took quite afew years
betore 1 realized he had an accent.

Among the many wonderful memories have of thisquiet, loving inveterate
reader whorarely spoke of what he read. is thatofabasebail fanatic. Though Inever
acquired his taste tor sports, 1 fondly remember watching him listen to the radio.
and later watch games on TV. One recurring image of my childhood is the sight
of his eyes growing moist when he heard the ““Star Spangled Banner.™ He was a
deeply grateful patriot who sometimes scemed to apologize for having not been
born in this country. vetretained a full acceptance and love of his mother country.

My father was a conscicntious, dedicated worker, but never made much
money. lamamared when | think back about his salary, even in those days when
$100 were comparable to maybe S1000 today. He was paid peanuts and yethe was
as loyal and uncomplaining to his employers as he was to this country.

My mother Alice Barrera Dickerson Montemayor was connecled o frish
descendants on her father's side. My maternal grandparents met when my
grandfather conducted the first train engine to Laredo at the turn of the century.
John Dickerson spoke littie Spanish and Manuela Barreraspoke little English. but
they obviously communicated enough to fall in love and have a daughter. My
mothersaid her mother's grandfather was a Zapotec native and her grandmother
was descended froma Spanish land-grantfamily. Infact.ourhomein Laredo. she
told me. was the last tiny porton of what had originally been a vast estate.

[ was rcared in Laredo. went to Catholic school, proceeded to a small
Catholic College where 1 obtained my first degree. I recall an early conscious
decision: 1 will learn the English language as well as any Anglo. So I became a
bookworm, majored in English and still pride myselt on my ability to understand
and use the English language. One of my regrets is that | am nowhere nearly as
proficient in Spanish. my first language.

I had aunts and uncles in Mexico and in the United States. Some of miy
Mexican relatives eventually immigrated to Texas and became naturalized citi-
zens, Some of my San Antonio relatives returned to Mexico for a short while and
then settled down in San Antonio. I have cousins whoserved in the pacific theater
during WW1H. and cousins that became lifetime civilservants with the Department
of Defense. Some of my aunts and uncles lived to be great grandparents in San
Antonio, never spoke or read much English, but one aunt in particular was a life
long addictot* As The World Turns™ and that whole soapy family of “recreational
drugs.” Ironically 1've had some acculturated cousins corner me at a family
gathering to scourge current immigrants! When 1 remind them of their parents.
their reply is something along the line of, “That was different. We were of a better
class!”

lwas animmigrant to Laredo. Texas. Butso were all the others that had some
connectiontomy life. My birth mother migrated to Laredo from Iilinois via Mexico
City. My maternal grandfather migrated to Laredo from New Orleans via San
Antonio. My father migrated from Cerralvo, Nuevo Leon. If my adopted mother
did notconsider herself animmigrant in any way, perhaps it was because she was
conscious of being a direct descendant ofone of Larcdo’s founding tamilies. But
boy did they migrate! To Laredo from Spain via Monterrey. | wouldn’t be
surprised someday (o discover some “converso™ genes in th - family, because
Monterrey was settled by many Christianized Jews. surviving the inquisition in
Spainby converting religion and migrating to the new world. a continuation of that
exploding migration called diaspora.

And why all this? And what does this tell me of immigrants and their
children?

| have learned that the flow of human beings is constant, powerful and
natural, That from the movement come connections, relationships. love, new

*“The Dictonary ™
* \term used 1n 16th Century Spain lor

Jews that converted to Chrstianity. Golden Lord - continued on page 13
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Golden Lord - continued from page 12
families and the perpetual reblossoming of human life and human
potential,

Fhave alsolearned that immigrants can be the most patriotic.
dedicated and conscientious citizens - conservative in their politics.
living the “familv values™ that seem to be so in vogue as the "90s
political battle cry. Immigrants rarely believe in maintaining a
closed. nuclear family. dedicated and loyal instead. toan extended
family with branches and tentacles that are extended through
traditions such as compadrazgo or godparentage.

thave learned that notone child orone tamily is expendable.
That community is needed for survival: mutual assistance and
cooperation are positive qualities inherent in recent immigrants,

Phave learned that the internal gumption and courage in the
spirit and personality of the recent immigrant drive both the
individual and the group to work hard. learn fast and encourage
literacy in the adopted land/culture/environment so that even the
mostmeager resources are used etficiently. extended and multiplied
geometrically.

Yhave learned that growing up in a home and a culture that is
bicultural and bilingual is wonderful. There is no inherent confu-
sionorcontradictionbetween cultural fovalty and national patriotism.
Whenthe environmentis supportive and nurturing, the selt concept
is strong, vigorous and assertive. casily able to assimilate and
synthesize the differences of two or more cultures.

Fhave learned that public institutions and public ofticials are
respected and even revered by immigrants. Their survival and
erowth energy encourages participation in the new culture. except-
ing only those mores thatare perceived as destructive and divisive
of tamily and community unity.

This article is not about immigration laws and policy. The
issuc of open/elosed borders is complex and the subject for another
article. My focusis on who we immigrants are, and the implications
for what we do with, about and for us.

Fask., who was the immigrant in yorr family? The only ones
with any real claim to nativity are the Native Americans. | grieve
forallthe Native American peoples thathave beencruelly decimat-
ed. abased and abused. and robbed of their fand. And Fask all those
of you United Staters who do not consider vourself immigrants, or
that are in tear of new immigrants. would vou have been born here
if there hadn't been immigrants in your family?

My vision of who we immigrants are might seem idealized.
sanitized and lopsided. Tknow the de.criptions and perceptions of
immigrants in current media are negative, and I might be perceived
astheexception that provesthe rule. Idon'tdeny thatinall families
and groups there are some people who are better than others by
different stundards. 1could have listed negativetraits frommy own
extended family. don’tpretend to deny stored up hunts from my
childhood: hurts inflicted not by racist Anglos but by my family
triends and neighbors. Who doesn’t?

Butthen fcouldalso listall the racist, classistand xenophobic
words and behaviors coming from many WASP or ‘mainstream’
individuals. | could describe in greatdetail all the institutionalized
barriers that recent immigrants as well as all racial and ethnic
minorities face today. Yetl choose:

* to see what most of our families see in us: the good, the
possibilities:
* to mine the riches all children bring:
+ to have a conversation about how we are related rather than
QO  how we are divided:

 to dialogue about opportunities that fead to positive action,
rather than to attack and scek revenge tor past hurts; and

* toseethe possibilities inthe embryonic geniuses in cur recent
immigrants.

Do I see an Albert Einstein in five-year old Jean Claude: a
Maric Curiein adolescent MarfaCirdenas: a Henry Kissingerin shy
Hai Phap: an Architect Taniguchiindoodling. distracted 5th grade
Yang? Yes. [ do.

At the beginning of this article  mentioned an NCAS study
about recent immigrant students. A formidable report was pub-
lishedin 1988. Intherccommendations section there are aserics of
goals with which [ concur and list below:

* Ensure understanding on the part of parents, children and
school personnelthat all immigrant children have alegal right
of access to a frec. appropriate public education.

 Ensureequal accesstoeducational opportunity by providing

appropriate educational assessment and placement of immi-

grant students in public schools.

» Ensure that immigrant students have a fair opportunity at
school success by restructuring those policies, structures and
practices which impede their access to effective instruction
and which sort them into programs that prepare them for
inferior futures.

*  Empowerimmigrant students and communitics by respecting
native languages and cultures and supporting their retention,
when thatis the community's preference. and simultaneously
provide thosc “English-Plus™ services necessary to ensure
that all immigrant students become competent in the use of
English.

» Ensure that immigrant children. as well as their U.S.-born
peers. have school environments free of victimization, ha-
rassment. and intergroup conflict.

» Helpensurethe emotional stability and mental health neces-
sary for the school successof itnmigrantchildren by preventing
unnecessary separation of family members, and by providing
numane and propertreatmentof unaccompanied children and
youth.

+ Promote the success of immigrant children and youth. in
school and after. by providing the range of necessary support
services.

» Developqualified bilingual teachers. and retrain the present
regular teaching force to have the skills and sensitivities
necessary to successfully teach foreign-born students and
prevent intergroup conflict.

» Improve the quality of schooling for irmigrant students by
creating 2 more equitable allocation of resources to the
targely inner-city schools which serve them.

» Empowerimmigrant parents and communities to fully partic-
ipate in the cducation of their children.

» Establish a strong constituency to advocate for effective,
quality education for immigrant children in U.S. schools.®

I concur with these goals because I live and work in an
organization where a significant number of my very successful and
competent colleagues whocome from immigrant parents or grandpar-

MeCarty Dirst Joan & Tohn Wallshure Cartera, 019880 New Varces: Jimmegrant
Studdents i U8 Public Schools, Boston, MA: National Coatition of Adsocates tor
Students.

Golden Lord - continued on puge 14
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ents —and they agree with the recommendations. We are represen-
tative of those relatively few who have succeeded by current
academic. social and economic measures, Wedisagree that the vast
majority of our peers could have steeeeded equally, for we suc-
ceeded only at great cost and in spite of the social and svstemic
barriers. We at IDRA live. work and pray for the removal of the
barriers for all children.

The title of this article is the English transiation from Latin
and Spanish of my full name. If |hadn't been adopted and had kept
my original name. Federico Salvador Alcalde Zoper. my two
middle names “savior and mayor” would have made nie likely
competition for Henry Cisneros forthe mayorship of San Antonio,
Fam thankful for the accidents that led to being christened Aurelio
Manuel Montemayor, My first name connects to aurn the Latin
word for gold. the Au in the chemical Table of Elements. It also
connects me to the stoic philosopher Roman Emperor, Marcus
Aurelius. My middle name is derived from my Judeo-Christian
roots. and in Hebrew means “God-with-us. ™ Every Cheistmas and
Easter | hear it sung with the majesty of Handel's Messiah —
Emmanual. counselor, Prince of Peace. My surname comes from
where the family originated in Spain, the largest forest or mountain,
How can any school, communily OF country want to miss the
opportunity to have another child given to them. another golden
lord with us from the big forest?

Aurelio Manuel Montemavor iy Lead Trainer in IDRA s Division of

Training.

MobEr CurricurLum
CONFERENCE PLANNED

Prevention Works Wonders. a statewide parenting
education curriculum conference is planned for Aprit 13-14,
1994 at the Driskill Hotelin Austin, Texas. The Children's
Trust Fund of Texas Council (CTF) will sponsor the event to
show-case model child abuse and neglect prevention program
curricula used by CTF-funded programs,

All advocates for children interested in bringing a
parenting curriculurn to their communities are encouraged to
attend. Participants will attend full-day workshops that will
review the essential components of these model curricula.

Local program representati ves from each curricula will
participate. Curriculum presentations will include:

. CcnlerforDevelopmenl.EducationandNulriti(m
(CEDEN)

* Home Instruction Program for Preschool
Youngsters (HIPPY USA)

* Community of Caring ~ « Healthy Start

* Nuturing Program * Parentsas Teachers

* Practical Parent Education

* Boy Scouts Youth Protection Program

Registration will be limited 1o 350, To receive
registration materials o: for more information, contact:

Prevention Works Wonders

¢/o Children's Trust Fund of Texas

8929 Shoal Creck Boulevard, Suite 200

Austin, Texas 78757-6854

Projected tmpact - comined from puge 6
Conclucion

Itis important that policy makers and local school districts
understand thatany expansion of economic activity due toNAFTA
will be gradual and eventually taper off over time. These projec-
tions represent an average increase over g five vear period: it is
reasonable to assume. however, that the numbers in the first two
years of the agreement will most likely be lower than the average
figure. increasingas NAFT A-related business activity expands, and
eventually declining as the local economies absorb this expansion
and the level of economic activity levels off. Activities associated
with the growth of maquiladora industries along the border suggest
that such a growth curve is a reasonable expectation. Moreover, it
should be noted that these students represent less than 1% of the
entire Texas school population. Itiscritical thatstate policy makers
and local officials begin to anticipate some increase in immigrant
student enrollment and begin planning for the programmatic and
fiscal responses an increased enrollment will require.

Dr. Albert Cortes is the Director of the IDRA Instituse Jor Poliev and
Leadership. The Institue was formed in Sy 1993 1o expand HDRA s
poliey research and educational leadership development activities,

IDRA's NAFTA Impact Report - contmied from puge 7

ited formal educational experiences and may benefit from strategics
designed to improve their English language proficiency or their
basic literacy skills. Immigrant parents may also come trom
environmentsin which the parent-school relationship is significant-
ly different from that operating in U.S. public schools. Many
immigrants parents may be unfamiliar with American schoal as-
sumptions relating to parental involvement.
Recommendations

Successtul strategies for immigrant pupils must be compre-
hensive and consider the educational needs of the entire family,
Parental involvement strategies need to considerimmigrants® lim-
ited knowledge of the U.S. educational systemand its assumptions
relating to parental involvenient, as wel| as the cultural and linguis-
tic characteristics which immigrant familics bring to the school,
Specialized strategies designed to orient and support immigrant
parents’ participation in school activities, building on the strengths
they bring 10 the educational pracess. must be developed and
disseminated.

Dr. Maria Robledo Montecel is the Executive Director of IDRA. Nation-
allv-recognizedas an expertondropout prevention, Dr. Robledo Montecel
has worked for over fifieen years in education-reluted research and
developmen.

Copies of
A Research Study on the Projected Impact of
the North American Free Trade A greement
on Texas Public Schoals
are available from IDRA for $15.00 cach,

To order. send a cheek or puichase order to:
IDRA Publications i

5835 Callaghan Road., Suite 35() ;

San Antonio, Texas 78228-1190 !
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CORRELATE 4: HIGH STUDENT EXPECTATIONS
1. Immigrantstudents fect that teachers and administrators care

and hold high expectations for them.

Teachers genuinely communicate high expectations by chal-

lenging the immigrant student’s inteliectand establishing the

same curriculum and instructional objectives as for non-
immigrantstudents.

3. Immigrantstudents fully integrate into the mainstream curric-
ulum within a specified period of time that varies with grade
level and students’ previous educational background.

4. Teachers and administrators celebrate student diversity and
cor;ider it beneficial to a quality educational program.

5. Immigrantstudents are not placed on specific learning tracks
that limit their educational opportunities or career options.

1~

CORRELATE 5: MONITORING AND MEASURING PROGRESS
1. Immigrant students’ English language proficiency and con-

tentmastery arecontinually assessed andaporopriate instruc-

tional prescriptions are made.

Portfolio assessment and muitiple procedures that incorpo-

rate - but are not limited to - standardized and criterion-

referenced measures are used.

3. Educational gaps do not exist among the various student
populations in the campus.

4. School dropout rates among recent immigrant students are
minimal and do not exceed those of other student groups.

3. Assessment and evaluation data are used to plan the instruc-
tional program.

6. Administrators and teachers monitor and support immigrant
students’” transition into the regular classroom.

7. Assessment is used for campus and school district account.
ability purposes.

t2

CORRELATE 6: PARENT AND COMMUNITY SUPPORT
I. Parentsofimmigrantstudents feel welcomeand respected by

administrators and teachers.

. Parents are provided and take advantage of opportunities to
work closely with the school in determining the best educa-
tional program for their children.

3. Schools garnercommunity support foreducational equity and

excellence for all students including the recentimmigrant.

4. Schools are proactive and accessible through family involve-
ment programs that use the parents’ home language and
acknowledge the parents” cuitural backgrounds.

5. Schools provide family English literacy and transition to
workplace programs that facilitate the family’s integration
into the mainstream society.,

0. Notices sent home to parents are in a language that they
understand.

tJ

A Bluzprine - connnued from page 5

showcase the school as a major vehicle through which

immigrant students canacquire lifelong learning skills

and processes,

The conceptsoutlined in this article should notbe seen
as apanacea: they are not. They shouldbe seenasa carefully
designed list of strategies rooted in what we at IDRA -
educators, researchers, and advocates - know works for
immigrantstudents. The journey can beexciting, challeng-
ing and rewarding.

Resources

Cirdenas. J.A. (1978). "The Education of lllegal Aliens.” [DRA
Newsletter, 1-2, 8.

Cardenas. J.A.. et al.. (August 1993). "Undocumented Children;
A Continuing Challenge for American Education.” IDRA
Newsletter.

Cortes. A et al (1993) A Research Study on the Projected
Impact of the North American Free Trade Agreement
{NAFTA} on Texas Public Schools. San Antonio, TX:
Intercultural Development Research Association.

Friedlander, M. (1991).  The Newcomer Program:  Helping
Immigrant Students Succeed in United States Schools.
Washington, DC: National Clearinghouse tor Bilingual
Education.

Manz. C.C. & Sims, H.P. (1989). Super-Leadership. New York,
NY: Berkley Books.

McDonnell, L.M. & Hill. P.T. (1993). Newcomers in American
schools. Santa Monica, CA: Rand.

Montemayor, A. (May [988). “U.S. Schools Transtormed by
Immigrant Children: Immigrant Children Transtormed by
U.S. Schools.” IDRA Newsiener,

Robledo Montecel. M., et al.. (1993). Hispanic Families as
Valued Parmers: An Educator’s Guide. San Antonio, TX:
IDRA.

Waggoner. D. (November [993). “Native-Bom Constitute Half of
U.S. Multilingual P()pulduon. Numbersand Needs. Wash-
ington, DC: Author.

Dr. Abelardo Villarreal is the Director of IDRA's Division of
Training and ¢ recognized expert in school restructuring.

Happy New Near
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RESOURCES ON EDUCATING RECENT IMMIGRANTS

ADDITIONAL READINGS AND INFORMATION

AS ONE OF THE VOICELESS ONES
[ SPEAK. ONE OF THE MILLIONS
OF IMMIGRANTS BEATING,
BEATING OUT THEIR HEARTS

AT YOUR GATES FOR A

BREANTH OF UNDERSTANDING,

- Anzia Yezierska

Russian-born U.S. novelist

in Children of Loneliness

RI-.'.\II','.\II)’I'.'R. REMEMBER ALWAYS
THAT ALL OF US, AND YOU AND T
ESPECIAVELY, \RE DESCENDED
FROM IMMIGRANTS AND
REVOLUTION:STS.,

- Franklin D. Roosevelt

to the Daughters of the American
Revolution

Ciardenas. José A.

*Education Reform: Schools Need a New Attitude.”
Newslener. Nov.-Dec. 1993, pp. 3.

IDRA

Croninger. Bob, (1991). “The Social Context of Schooling: What Research and
Theory Can Tell Us.” IDRA Newsieuer. May 1991, pp. 10-14,
Cummins. J. (1989). Empaoveering Minority Students. Sacramento, CA: California

Departmient of Education.

Garcia. Juanita. “Literatura Infantil: Bilingual Children's Literature.” IDRA Newsiet-

rer. September 1993, pp. 1. 11

Gonzilez. Josué M. “"Why We Should Not Adopt an Official Language.” /DRA

Newsletier. January 1987, pp. 1-2.

Johnson. Roy Lee. “Recruiting and Retaining Bilingual and ESL Teachers: An
Education Imperative for Texas.” /DRA Newslener. September 1993, pp. 3.7-8.

Kam. Katherine. Laurie QOlson & Lisa Raffel. (November 1993} A Response to Anti-
Immigrant Proposals. San Fransisco. CA: California Tomorrow.

National Coalition of Advocates forStudents. (1991). The Good Comman School: Making
the Vision Work for All Children. Boston. MA: Author.

Reves. Augustina. ~The Cost of Educating Secondary Compensatory Education
Students.” IDRA Newsletier. November 1991, pp. 6-7.

Russell. Celina & Roy Lee Johnson. “As Minorities Become the Majority: How
Changing Demographics Will Affect Texas Schools.” [DRA Newslener. May

1993, pp. 4-5.11,13-14.

Scott. Bradley. “In Pursuit of Equity.” IDRA Newslener. September 1990, pp. 9-13.
Scott, Bradley. “Reflections on the Changing Faces of Education.” IDRA Newsletrer.,

May 1993, pp. 17-8. 12

Fitles 1 bold are aveidable from TDRA at na cont.

Contet HTDRA S Comnputanications Maneger toobtant repreens, [hank vou

SoLurions For TAAS Success

Workshop I: San Antonio
January 19, 1994
In The Cenrer ar IDRA

Workshop 11: McAllen
January 26, 1994

Workshop 111: El Paso
February 2, 1994

Workshop 1V: Dallas
February 9, 1994

Reading is perhaps the most impor-
tant skill students can master to succeed on
the TAAS and in life. vetfartoo many ot our
secondary schools are failing in this vital
arca. In anticipation of the upcoming ad-
ministrationof the TAAS. IDRA is offering
Solutions for TAAS Success. an exclusive
dav-long seminar on impraving reacdiig
scores al the secandary level.

Presented as a regional workshop at
tour sites around the state. Solwrions for
TAAS Success will train schoot personnel
onIDRA’s recently-completed TAAS read-
ing skills training module, acomprehensive
instructional packet educators can use to
prepare teachersto effectively teach TAAS-
related reading skills at the secondary level.

Each workshop will feature a day-
long. focused discussionof thetraining mod-
ule and its application in yourdistrict. Par-
ticipants will receive a copy of the TAAS
Reading Module (a $24.95 value) and per-

sonalized instruction on the training tech-
niques they need to present the module to
other staff members in a way that really
makes the information stick.”

Each sessionbegins promptly at§:30
am and ends at 4:00 pm. ¢ Cost per partici-
pantis $125 and includes all training mate-
rials and personalized instruction, plus a
luncheon. ¢ Space is limited to 40 partici-
pants for Workshop Land 75 participants for
Workshops 11, 11l and IV, ¢ Reservations
will be taken up to one week prior of the
training date. » All workshop fees must be
pre-paid in full: registrations cannotbe pro-
cessed without payment.

Formore information or o make «
reservation, contact The Centerat IDRA :
Tel (210) 684-8180 Fax (210) 684-5389

Travel & accomaodations are the respon-
sibitity of atendees.  iformation regarding
hotel tocations, manbers and rates will be for-
warded upon registration.

Aruitoxt provided by Eic:
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PUBLICATIONS A VAILABLE FROM IDRA

The following publications are available from IDRA at the listed price: there is no additional charge for shipping and handling.
Publication orders should be directed to Communications Manager, IDRA. 5835 Callaghan Roud. Suire 330, San Antonio, TX 78228,

It is IDRA policy that all orders totaling less than $30 be pre-paid. Thank youe.

THOROUGH AND FAIR: CREATING ROUTES TO SUCCESS FOR MEXICAN-AMERICAN SrupENTs

hv Alicia Sosa. Ph.D.

This book describes educators’ roles and responsibilities in relation to & growing Mexican American population. Dr. Sosa
explains why providing bilingual education, while essential. is not enough. The misuse of tracking and ability grouping. the
shortcomings in educational policies. and the tendency to overlook the special needs of womenand minorities are all addressed
as institutional barriers to Mexican American students’ success. Details of Hispanic educational attainment levels and current
information about such issues as dropouts rates, reading levels. and participation inadvanced mathematics and science courses
are provided. as are a current list of the national Desegregation Assistance Centers and an extensive bibliography of resources

on minority education issues.

Tur UNDEREDUCATION OF AMERICAN YOUTH

64 Pages: ERIC: 310.00
1993 First Edition; Quality Paperback: ISBN #1-880785-10-2.

by José A. Cirdenas. Ph.D.. Maria Robledo Montecel, Phi.D.. and Dorothy Waggoner, Ph.D.
The undereducation rate. the proportion of youth ages 16 to 24 not enrolled in school that have not completed twelfth grade. is
ontherise. This study graphically compares White majority youth and minority youth. including White non-Hispanic youth from
language minority backgrounds. onnine critical factors affecting educationincluding racial/ethnic groups. language background.
gender. poverty level and status in the work force. Withtrend data through 1985, the undereducation rates of six ethnic groups
by state are presented with a running text highlighting the factorsinvolved in creating a whole class of undereducated citizens.

24 Pages, lllustrated: $6.00
1988 First Edition: Quality Paperback: ISBN #[-878550-02-0.

OT1HER PUBLICATIONS ON IMMIGRANT EDUCATION

The Jollowing publications are available from the National Coalition of Advocates for Students (NCAS) at the listed price: there iy no addition-
al charee tor shippine and handling. Publication orders should be directed 1o NCAS. 100 Boviston Street. Suite 737, Boston MA 021 16-4610. 1t

ix NCAS paliey that all orders be pre-paid. Thank vou.

IvMIGRANT STUDENTS: THEIR LEGAL RIGHT

OF ACCESS T0 PUBLIC SCHOOLS
by Joln Willshire Carrera
This manual reviews immigrant students” right to access
to U.S. public schools as defined in Doe v. Plvler. It
describesboth prohibited and recommended school prac-
tices.
63 Pages: $12.00
1992 Revised Edition: Quality Paperback:
ISBN #1-880002-03-5.

NEw Voirces: IMMIGRANT STUDENTS

v U.S. PuBLIC STHCOLS
by Joan First, et. dl.
This publication represents the first national study of how
young immigrants are taring in U.S. public schools. The
book discusses recent immigration trends and barriess
faced by immigrant students, and provides recommenda-
tions for school changes.
176 Pages: $16.95
1988 First Edition: Quality Paperback:
ISBN #1-880002-01-9.

AcHIEVING THE DREAM: How COMMUNITIES
AND ScrooLs ¢AN IMPROVE EDUCATION

FOR IMMIGRANT STUDENTS
by the NCAS Center for Innmigrant Students

This advocacy manual offers practical guidance to help
communities and concerned educators work withschools
to support the academic and social success of young

immigrants.
95 Pages: $10.00
1992 First Edition: Quality Paperback:
ISBN #1-880002-05-1.

NEw VOICES NEWSLETTER
by NCAS

Published four times per year, cach edition of this eight
page newsletter focuses onadifferentissue involving the
education of students in the U.S. public school system,
New Voices Newsletter is available free of charge to
educators, community leaders, parents and all others inter-

ested in promoting equitable. guality education.
Quarterly: 8 Pages:
No cost.
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UT-PAN AMERICAN T0 OFFER NEW DoCTORAL PROGRAM:
A Major STEP FOR THE SouTH TEXAS INITIATIVE

The firstd - ctoral degree offered by the University of Texas-Pan American has been approved by the Texas Higher Education
Coordinating Board. The program. set to begin classes in September 1994, is the only business doctoral degree offered by an
institution serving a predominately Hispanic-A merican population .

The approval of this program is a major step in the State of Texas™ and the University of Texas System’s commitment to
developing graduate and undergraduate programs as a partof the South Texas initiative. The Initiative was begun three years ago
in an effort to increase the availability of graduate and professional programs in South Texas, a region that has traditionally seen
such programs underrepresented among its higher education institutions.

“Qur hope is to promote the participation of Hispanic-Americans and other minority students in business doctoral study.™
said Dr. David L. Sturges. Director of the Ph.D. Program in the School of Business Administration. “The American Assembly
of Collegiate Schools of Business (AACSB) conducts an annual survey of the ethnic classification ot faculty. Hispanic- Americans,
Blacks. and Hative Americans are severely underrepresented.™ In 1992 only 1.3% of taculty at AACSB business schools were
classilied as Hispanic-American. Of about 1100 doctoral graduates in business in 1992, only 15 were Hispanic American.

The doctoral program. designed to be a double major for students with one major in international business and the second
major in a traditional functional arca of business. will provide preparation for higher education teaching and research.

“The program comprises 66 hours of study above the masters level, said Victor Huerta, Graduate Program Recruiter for
the SOBA at UT-Pan American. A studentattending full-time could tinish the programin three years. To help minorities better
atford graduate study. Graduate Teaching Assistantships. Rescearch Assistantships and Graduate Fellowships (scholarships) are
available.”

The School of Business Administration at UT-Pan American is among the approximately 20% ol business programs in the
United States accredited by the AACSB. The School offers BBA, MBA. and now the Ph.D. applications to enter the doctoral
program in September 1994 are being accepted until April 1, 1994,

For more information, contact:  Office of Graduare Stdies-Ph.D. Program

School of Business Administration, The University of Texas-Pan American
(201 W. University Drive
Edinbure. Texas 78539-2999

Q

ERIC

Aruitoxt provided by Eic:

ComING IN ApPriL! THE FourtH ANNUAL Coca-ColAa VALUED YoUTH
NATIONAL TRAINING SEMINAR AND TEEN LEADERS CONFERENCE

Whethervon are viready involved in this successtul cross-age uiorte proerans or are sunpiy interaosied in hosw it el be
mnplemented uiyoin sehool make plans now toattend e Doveee \innrad Coca-Cola Valued Y onthe National Prannne Scmear
on April 7-9. 1994 in San Antonio. 'evas. Spectal events and presemanons planmed include:

J Panels and individual speakers will detail the Coca-Cola Valed Yeuth Program componenis and explaun line
ttorg can help vour school retain students who are ai risk of dropping out.

. Valiued Youth student participants from each of the active Coca-Cola Valued Youth Program campuses will
display their work and be available 1o answergaestions. Valwed Youtl parents will alsa be o hand 1o diseiiss
their cxperiences witl the program with seminar participants,

. Separate workshops wily the 1DRA e coordinators will provide specttic ndornmation jor those new 1o the
program as well as additional progeam review and planning tmie for current progran pariicipanis.

. Compivnentry teen leaders recognition lanclieon vall be lield 1o recognize the owstanding stidenis who ke
the program work .

Plus...
School site visits swill provide semuiar participanis tiie wiigiee opportuntioy of sectng some of San oo s A alued
Youudr nntors inaction.

Furtherinformationwill e seni directlv o all IDRA Neseslenrer recipients, orvonvmay call 210°084-8 1810 requesiamarerial s
packet. Mark these dates on vour calendar now - you won'cwant 1o miss this fun and informarive event!

January 1994 IDRA Newsletter | ()




S CHEDULE OF IDRA TRAINING AND WORKSHOP ACTIVITIES

©JaNvary 1 - Janvary 31, 1994

DATE SCHOOL DISTRICT/AGENCY TOPIC
Jan. 3 Tyler Independent School District (ISD) Literature-based Instruction for Bilingual Students
Grand Prairie ISD Initial Instruction for Limited English Proficient
(LEP) Students
El Campo ISD Multicultural Education
Oilton ISD Learning Styles
Olton ISD Multicultural Awareness
Kingsville ISD Interdisciplinary Unit Development: Part 1
Jan. 4 Lyford ISD Cooperative Learning (Para Professionals)
Lyford ISD Incorporating Texas Assessment of Academic Skills
(TAAS) Reading Across the Curriculum
Jan.5 Rio Grande City Consolidated 1SD (CISD) Reading Techniques
Roswell Public Schools Compaiieros en Lectura
Jan.5-7 Houston ISD Reading Project
Jan. 6 Kingsville ISD Technical Assistance
Rio Grande City CISD Reading Project
Lytle ISD Planning Meeting
Weslaco ISD Coca-Cola Valued Youth Program (VYP)
Jan. 7 Uvalde ISD Coca-Cola VYP
South San Antonio ISD English as a Second Language (ESL) for
Content Area Teachers
Jan. 7-8 Brownsville ISD Coca-ColaVYP
Dallas ISD ESL Instructional Strategies
Jan. 10 Progreso ISD Transfer Skills
Education Service Center (ESC), Region | Using Math Manipulatives in a Bilingual or
ESL Classroom
Eagle Pass ISD Parent Training/Finding Time to
Read with Your Child
Lytle ISD Identifying Gifted and Talented Students
Jan. t] Socorro ISD ESL Techniques (Secondary)
San Diego ISD Problem Solving in Math
San Diego ISD Parents Reading to their Children
Jan. 11-13 ESC. Region 2 TAAS Reading
Jan. 12 Pearsall ISD ESL Techniques (Sccondary)
South San Antonio ISD Parent Training
Southside ISD Coca-ColaVYP
San Diego ISD Problem Solving in Math
Rio Grande City CISD Lesson Modeling
Jan, 13 LalJoyaISD Coca-Cola VYP
Houston ISD Parent Training
ESC, Region 2 Planning Session
Brownwood ISD Multicultural Education
Las Cruces Public Schools Bilingual Instruction
Jan. 14 Agua Dulce ISD Planning Session
Eagle Pass ISD ESL Strategies
Rio Grande City CISD Learning Styles
Lasara ISD Literature Based Instruction
Jan. 15 Benavides ISD Student Learning Strategics
Presidio ISD ESL Techniques (Elementary)
Progreso ISD Higher Order Thinking Skills (H.O.T.S.)
Jan. 17 Beeville ISD Critical Thinking Muth/Science/Language Art
Weslaco ISD Coca-ColaVYP
EdnaISD Multicultural Education
Jan. 18 Rio Grande City CISD Reading Project
@ San Diego ISD H.O.T.S.
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SCHOOLDISTRICT/AGENCY

Janvagry I - Janvagy 31, 1994

DATE TOPC
Jan 19 Goose Creek ISD ESL in the Content Areas
Jan 20 Tulsa Public Schools Culture and Aspects of Learning
Canutillo ISD Cognitive Academic
Kingsville ISD Instructional Strategies Demonstration
ArlingtoniSD Imparting High Expectations
Jan. 20-21 National Diffusion Network (NDN) Conterence Coca-ColaVYP
Jan, 21 Uvalde CISD Parent Training
Dade County Public Schools
ArlingtonISD Serving At-Risk Students
Jan, 22 Victoria ISD Sheltered English (Elementary Teachers)
Progreso ISD Using Math Manipulatives in a Bilingual or ESL
Classroom
Mission ISD Role of the Para-Professional
ESC. Region | Creative Thinking
Jan. 23 Anahuac ISD Mutticultural Education
Jan, 24 Pharr-San Juan-Alamo ISD Innovative Teaching Strategies
Lvtle ISD Serving Gifted and Tulented Minority Students
Jan. 25 McAllen ISD Coca-Cola VYP
Devine ISD Parent Training
Sharyland ISD H.O.T.S.
Jan. 26 Rio Grande City CISD Reading Project
McAllen, Texas Regional Workshop tor Eductors Solutions for
TAAS Success
Jan. 27 Eagle Pass ISD Introduction to Site Based Decision Making (SBDM)
HarlingenISD ESL for Content Area Teachers
Jan. 27-28 Billings, Montana Coca-ColaVYP
Billings. Montana Cultural Awareness
Jan. 28 Stockton Unified School District Validating Student’s Culture
San Felipe del Rio Si*e Observation
Child Care Management Systems (CCMS)
Lyford ISD Student Learning Strategies to Acquire
Meaning from Text
Lyford ISD Continuation of TAAS Reading
Pearsall ISD Thematic and Whole Language Instruction
Jan. 29 McMurray University Motivation to Teach
San Antonio ISD Bilingual/ESL Symposium
Houston ISD TAAS Assistance
Jan. 31 Houston ISD Coca-ColaVYP
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